
Highly Capable Native American Students: 
Who are They?

“Welcome to this report, which may someday be 
remembered as one of the last plans that was 
published before sweeping changes were fully 

integrated into our educational systems to 
support all children.” (p. 3)

Academic Success?

There is a cultural clash about how to 
measure success. 

(Sun, 2008, p. 41)

Superior Test Scores?

Academic success needs to be redefined in the state 
of Washington by moving away from the current 

paradigm of high stakes testing, which is confining a 
diverse group of students to a category of “failing” or 
being “behind” in comparison to European American 

students.  
(Sun, 2008, p. 45)



Engagement!

It may be that as we make these critical changes to the 
foundations of our education systems, we may find the 

importance of “concrete indicators” will fall away, 
revealing the nature of the success we are seeking has to 
do with engagement, participation and following a more 

ancient protocol. These are essential pieces for true 
evaluation of achievement.  

(Sun, 2008, p. 4)

Western?

In Indian schools, one can measure 
success as a group; however, in other 

schools, success is measured by 
individual performance and competition. 

(Sun, 2008, p. 41)

Culturally Relevant!
Whereas traditional education program design 

has emphasized the assimilation of cultures, it is 
vital that Native American educators maintain an 

integrative perspective that embraces the 
tenants of a multicultural society in order to 

engage and motivate Native American students. 
(Omdal, Rude, Betts & Toy, 2011, p. 75)

Gifted?
The primary purpose of gifted programs is to provide 

opportunities for gifted children and youth to meet their 
educational needs not being met in regular classrooms as 

they are now organized…. With appropriate 
opportunities, gifted and talented students will be able 

to continuously grow toward their full potential. 
(Clark, 2013, p. 286)



Superior Test Scores?

When giftedness is defined as academic 
achievement, we not only miss individuals 
with unusual abilities, we also miss brilliant 

children with astronomical IQ scores. 
(Silverman, 2002, p. xvi)

Engagement!

The needs of the learners should 
dictate the learning opportunities. 

(Clark, 2013, p. 286)

Western?

Our Western view of exceptional 
behavior is not necessarily shared by 
other people of the world, nor is our 

view the only valid perspective.  
(de Wet, 2011, p. 333)

Culturally Relevant!

Traditional Western identification 
procedures are not valid in most of the 
world, where definitions of giftedness 
other than those based on intellectual 

ability are in operation.  
(de Wet, 2011, p. 346)



Highly Capable

OR• Superior Test Scores • Creative Productivity

Creative Productivity
WAC 392-170-035

Outstanding abilities are seen within student’s 
general intellectual aptitudes, specific academic 
abilities, and/or creative productivities within a 

specific domain.      (WAC 392-170-035)

Children from the American Indian cultures often 
understand design and symbols as communication and 

can be very talented in visual arts.      (Clark, 2013, p. 219)

Highly Capable

• High Academic 
Achievement

OR

• Unusual Depth of 
Understanding

• Superior Test Scores • Creative Productivity

OR

Unusual Depth of Understanding
WAC 392-170-039

The term learning characteristics means that students 
who are highly capable may possess, but are not limited 

to, these learning characteristics: …Capacity to learn with 
unusual depth of understanding…     (WAC 392-170-036)

[American Indian students] have been taught to value oral 
traditions and create stories, poems, and legends. Such 

practices result in well-developed intuitive ability, excellent 
memory, and good spatial ability.      (Clark, 2013, p. 219)



Highly Capable

• High Academic 
Achievement

OR

• Unusual Depth of 
Understanding

• Superior Test Scores

• Top Among 
Experiential Peers

• Creative Productivity

OR

OR• Top Among National 
Peers

Top Among Experiential Peers
WAC 392-170-035

Highly capable students are students who perform or 
show potential for performing at significant advanced 

academic levels when compared with others of their age, 
experiences, or environments.     (WAC 392-170-035)

For many Native American populations, no 
translation even exists for the term 

“gifted.”      (DeVries & Shires Golon, 2011, p. 48)

Are They Being Served?

When we speak of equity, we must agree that having 
equal opportunity does not mean having the same 

opportunity. Equity means making experiences 
available that are uniquely appropriate for each 

individual. If there is equity, whatever your talent or 
interest, whatever your skill or ability, you will have 

every opportunity to develop that uniqueness to its 
fullest extent. 

(Clark, 2013, p. 157)

Goal 13

The average percentage of Native students 
who leave school in each of grades 9 
through 12 is 11.8%…By 2012, reduce by 
50% the dropout/push out rate among 
Native American students, and by 2020 
reduce the dropout/push out rate to zero.



(The State of Native Education, 2014, p. 6)

2008:   11.8% 
2011-12:       26.8% 
2012-13:       25.55% Goal 15

The on-time graduation rate of Native students is 
48%…By 2012, increase by 50% the number of 
Native American high school graduates in at least 
half the schools with largest concentrations of 
Native American students, and by 2020 have 90% 
or more Native American students graduate from 
high school throughout Washington.

(The State of Native Education, 2014, p. 5)

2008:    48% 
2011-12:        56.8% 
2012-13:       52.5%

“Native American students currently comprise about 6.2 percent 
of Washington state’s public school population. Native American 

students are typically reported as a smaller proportion of the 
population, however, due to federal reporting requirements.” 

(Banker, 2014, p. 1)

(Pauley, Johnstone, Larson & Chance, 2013, p. 5)



Advocate Senate Bill 5922

“[T]he legislature intends to shall allocate funding 
based on two and three hundred fourteen one-
thousandths ten percent of each school district's 
population and authorize school districts to identify 
through the use of multiple, objective criteria those 
students most highly capable and eligible to receive 
accelerated learning and enhanced instruction in 
the program offered by the district.” RCW 28A.185.020

(S. 5922, 2015)

Advocate Consoldated Program Review

(http://www.k12.wa.us/ConsolidatedReview/default.aspx)

“CPR monitors multiple federally funded programs under the 
Elementary and Secondary Education Act (ESEA)…. The CPR 
process consists of an OSPI team reviewing school districts’ 
federal and selected state programs. The monorting activities 

are designed to focus on the results of school districts’ 
efforts to implement critical requirements of the ESEA using 

available resources and flexibility provisions.”

Includes: Several Title programs  
AND HIGHLY CAPABLE



Advocate Highly Capable Program

Submitted through the 
iGrant system annually 

Are identification 
methods effectively 

finding:

• High Academic 
Achievement

OR

• Unusual Depth of 
Understanding

• Superior Test Scores

• Top Among 
Experiential Peers

• Creative Productivity

OR

OR• Top Among National 
Peers

• DISCOVER (Discovering Strengths and Capabilities 
while Observing Varied Ethnic Responses) 

• Raven’s Standard Progressive Matrices 

• Naglieri Nonverbal Ability Test

Because giftedness among American Indian 
students may be manifested in different ways 

than students in the majority culture, alternative 
methods identification have been developed. 

(Omdal, et al., 2011, p. 83)
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